Despite clear evidence that learning and social opportunities for children with disabilities and special needs are more effective in inclusive not segregated settings, there are few known effective inclusion programs available to children with disabilities, their families or teachers in the early years within Australia. The Kids Together program was developed to support children with disabilities/additional needs aged 0¿8 years attending mainstream early learning environments. Using a key worker transdisciplinary team model, the program aligns with the individualised package approach of the National Disability Insurance Scheme (NDIS). Aim This paper reports on the use of a logic model to underpin the process, outcomes and impact evaluation of the Kids Together program. Methods The research team worked across 15 Early Childhood Education and Care (ECEC) centres and in home and community settings. A realist evaluation using mixed methods was undertaken to understand what works, for whom and in what contexts. The development of a logic model provided a structured way to explore how the program was implemented and achieved short, medium and long term outcomes within a complex community setting. Discussion and conclusion Kids Together was shown to be a highly effective and innovative model for supporting the inclusion of children with disabilities/additional needs in a range of environments central for early childhood learning and development. The use of a logic model provided a visual representation of the Kids Together model and its component parts and enabled a theory of change to be inferred, showing how a coordinated and collaborative approached can work across multiple environments. This is a PDF file of an unedited manuscript that has been accepted for publication. As a service to our customers we are providing this early version of the manuscript. The manuscript will undergo copyediting, typesetting, and review of the resulting proof before it is published in its final form. Please note that during the production process errors may be discovered which could affect the content, and all legal disclaimers that apply to the journal pertain. Highlights  Effective innovative model supporting inclusion in early childhood education.
Introduction and Background
The inclusion of children with disabilities in early childhood education is a relatively new practice within Australia, despite the growing evidence that developmental gains from early intervention for children with disabilities is as good or better in inclusive settings as opposed to segregated, specialist services (Odom 2000 , Odom 2011 , Underwood, Valeo et al. 2012 , Tanner, Cook et al. 2013 , Lee 2015 , Sainato 2015 . Intensive, tailored interventions provided effectively in mainstream settings have benefits for the children's social development and the wellbeing of their families. However, there are few rigorously evaluated inclusion programs in early childhood education settings in Australia (Dew, Bortoli et al. 2014, Bortolli and Bundy 2015) .
Kids Together was designed to support children with disabilities/ additional needs, aged 0-8 years, attending mainstream early learning environments. The model represents a significant change to the way therapists and children's specialists deliver services to children with disabilities. Using a key worker transdisciplinary team approach, key workers are supported by colleagues from allied health and educational professional backgrounds, working with children with disabilities within Early Childhood Education and Care (ECEC) centres, at home and in the community. The key worker transdisciplinary teamwork approach has grown in popularity across a range of healthcare services in recent years. It has been shown to have the advantage of supporting families in an efficient way by providing a team of professionals, led by a main key worker, working collaboratively to evaluate, plan and investigate appropriate services and programs (Moore 2012) .
The model is also consistent with an individualised package approach to disabilities support provided by the National Disability Insurance Scheme (NDIS), a major reform in the way people with disabilities are supported in Australia (National Disability Insurance Scheme 2014). The move from program based funding to individualised support packages promises new opportunities, but also poses important challenges for service providers in the disabilities services sector which have been highlighted in recent research from the NDIS trial site (Howard, Blakemore et al. 2015) . Howard et al (2015) for example describe "a parade of different services" in the ECECs in the NDIS Hunter trial and report parents' distress at having continuous staff changes or different professionals providing components of support in isolation. Two other significant challenges with the NDIS changes include assumptions about the capacity of parents and families to support their children through this new approach and equity of access to appropriate services, particularly in regional and rural settings (Howard, Blakemore et al. 2015) .
This paper presents the results of the evaluation of Kids Together as it was implemented for the first time across 15 sites in the Illawarra region of New South Wales, in the lead up to the rollout of the National Disability Insurance Scheme (NDIS). A realist evaluation was undertaken to test the effectiveness of Kids Together in this context and to assess its suitability for future expansion across a broader range of settings (Pawson and Tilley 1997).
The overall goal was to bring together lessons learnt in the delivery of the program and to capture evidence of its impact and effectiveness from all project sites. The evaluation aimed to assess what had been achieved, whether it made a difference and why, and to understand the processes by which any changes had occurred and how the program might be expanded to other areas and contexts. This paper focuses on the development and core components of the Kids Together program, highlights the importance of the logic model in undertaking a collaborative realist evaluation and reports on the findings. A more comprehensive and detailed account of the evaluation is reported in elsewhere (Author and Author 2015).
Methods
The evaluation of Kids Together employed a realist approach. Derived from the work of Pawson and Tilley (Pawson and Tilley 1997, Pawson and Tilley 2004) , realist evaluation is a theory driven method that assumes that programs 'work' in different ways for different people and that the context in which a program operates must be taken into consideration.
The key focus of a realist approach is on ''what works for whom, in what contexts, and how'.
Realist evaluation is particularly useful when new interventions are being developed; when interventions are being considered for replication or scaling up; when programs are complex or are being introduced in complex settings; or when previous evaluations of programs have found mixed outcomes (Westhorp 2014 ).
The evaluation of Kids Together was also a shared activity; working collaboratively with Noah's Shoalhaven, a not for profit children's charity based in Nowra, New South Wales (NSW, Australia), and an expert Steering Committee, enabled the researcher team to gain a better understanding of the broader social, policy and organisational contexts in which the program had been developed and was being delivered. The evaluation had formative, process and summative elements. The key questions for the evaluation were:
1. What were the outcomes for individual children? The evaluation was conducted in three local government areas (Illawarra, Shellharbour and Kiama) in New South Wales over a 12 month period (January to December 2014) by a team of researchers from a regional Australian university. The sample of ECEC centres for the formative and process elements were chosen to reflect the socio-economic differences and geographic diversity of the region, the various service delivery groups and ethnicity.
Qualitative data was collected from five of the 15 ECEC centres. An outcomes evaluation was based on quantitative data collected across all 15 centres. We assessed the wider impact of the program at the community and societal levels and the suitability of the program for broader implementation across multiple sites. Ethical approval for the research was obtained.
Developing Logic Models
While there is considerable variation in the way logic models are used by evaluators, including the degree of complexity in the logic model, the primary purpose of a logic model is to articulate the underlying assumptions about how the expected outcomes of a program will be reached in the short, medium and long term. The underlying theory or 'program theory' explains how the program works and how the components of the program work together, rather than what it is expected to achieve. According to Gugiu and RodriguezCampos (2007) a program theory has two purposes: to determine how inputs support activities to produce the desired outcomes; and secondly to form the basis of a theory driven evaluation. Therefore, a program theory, which includes a program's inputs, activities, and its short, medium and long term outcomes, becomes a useful tool to guide the evaluation (Weiss 1972) .
The development of a logic model does not assume that a program is static or unchanging.
Community programs are usually dynamic and continually evolving; the logic model can be thought of as a 'snap shot' in time in relation to a program and can be revised over the course of a program's life. Program logic models are frequently developed as part of the design phase of a program to communicate the program elements demonstrate the 'logic' of how inputs and activities will contribute to the desired impact and outcomes. For established programs the logic model provides the basis for a shared understanding about how the program works, and informs the development of an evaluation framework, systematic data collection and reporting. Alternatively the logic model may be reviewed after an evaluation is completed to ensure that the program learns from the evaluation findings and adapts appropriately. This process is most effective when it is collaborative and done through involvement of key stakeholders (Yeatman, Quinsey et al. 2013 ).
Developing the Kids Together Model
The Kids Together logic model delivered a visual representation of the underlying rationale or logic of the program. It provided the basis for a shared understanding about how Kids Together worked, and informed the design of an evaluation framework, systematic data collection, data analysis and reporting (Helitzer, Hollis et al. 2010 , Newton, Poon et al. 2013 ). The process of developing the logic model provided a structured way to explore the complexity of what the Kids Together program offered with those involved and enabled the research team to work collaboratively with key stakeholders to document a growing understanding of how the model was being implemented (Baxter, Killoran et al. 2010 , Yeatman, Quinsey et al. 2013 . As noted by Epstein and Klerman (2013) it was important to be realistic because models in the early implementation phase 'are rarely experienced in their ideal form'.
The Kids Together logic model was based on initial interviews with key stakeholders. A semi-structured interview protocol derived from the evaluation literature (Gugiu and Rodriguez-Campos 2007) 
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Assessment of the program theory
As described previously, the program theory refers to how the program is meant to operate in order to achieve the desired outcomes, and how the component parts of the program fit together (Weiss 1972 , Gugiu and Rodriguez-Campos 2007 , Rogers and Funnell 2011 . As Rogers and Funnell (2011) point out, it can be impossible to interpret evaluation results correctly in the absence of program theory.
The assessment of the program theory underlying the Kids Together model took into account: the needs of the target population the program was intended to serve; the logic or plausibility of the model; comparison with research and practice; and assessment through preliminary observation (Rossi, Lipsey et al. 2004) . The desired key outcomes in the Kids Together model were derived from best practice in the current literature, and were particularly influenced by Moore's recent work on inclusion in early childhood intervention (Moore 2012 ).
The assessment of the strength of the program theory was based on our understanding of current literature which strongly supported the importance of a key worker transdisciplinary approach to achieving the short and medium term outcomes which would in turn lead to achieving the broader goals of inclusion. The preliminary observation and assessment of the professional knowledge and skills of the key worker team provided further support for the soundness of the program theory.
The logic model offered the program developers the opportunity to reflect deeply on the Kids Together approach and discuss why implementation of the planned activities would lead to the stated outcomes (Helitzer, Hollis et al. 2010 , Ziviani, Darlington et al. 2011 , Newton, Poon et al. 2013 . Once finalised the logic model was used to frame the analysis of data and determine which outcomes were achieved during the first year of implementation. A series of flexible data collection tools and instruments were developed accordingly.
Data sources and stages
The evaluation was undertaken using a staged approach over a 12 month period. The evaluation was conducted over three stages. In stage one the researchers were engaged in setting up the evaluation, establishing a relationship with the key personnel through site  Quantitative data collected from and end of year survey with ECEC centre staff.
 Analysis of results of individual child Goal Attainment Scale (GAS) scores.
Data collection
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The evaluation utilised a mixed-method design using qualitative and quantitative data collection tools and instruments developed by the researchers. Program data was collected from existing documentation, including Noah's Shoalhaven annual reports, website and routinely collected administrative data. Data was collected on site from each of the 15 sites in which the program was implemented. The ECECs were chosen for diversity, both in terms of industry type and demographic characteristics: they included nine long day care centres and six community preschools (two of which also offered occasional care); independent and corporate centres which included children from Aboriginal and Torres Strait Islander and Culturally and Linguistically Diverse (CALD) backgrounds.
Qualitative data was collected from a total of 124 participants using face-to-face semistructured interviews, focus groups and observations. Two rounds of face-to-face interviews and focus groups took place, one round at the beginning and the other at the end of the implementation period. Evaluators interviewed parents/carers of children with disabilities/additional needs; directors of ECEC centres and Noah's Shoalhaven key workers and staff. Focus groups were conducted with educators at five of the ECEC centres.
Observation sessions were undertaken and field notes collected at five of the ECEC centres, mid-way through the implementation period.
Quantitative data was obtained from two sources: a survey of 87 early childhood educators and Goal Attainment Scaling (GAS) reporting routinely collected by Noah's Shoalhaven from 61 individual children. Originally developed for mental health evaluation (Kiresuk and Sherman 1986) , GAS has been widely used in allied health fields including rehabilitation (Turner-Stokes 2009) and professional education (Campbell, Novak et al. 2013) . GAS was used by in the Kids Together program to facilitate goal setting and assess child outcomes in an inclusion program for children with disabilities or additional needs (Williams, O'Brien et al. 2016 ).
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Data analysis
Data analysis involved the 'triangulation' of data obtained from the different methodological approaches described above, both as a strategy for validation (Denzin 1978 , Morse 1991 , Flick, Kardorff et al. 2004 , and as a method of obtaining complementary findings that strengthen the research results and contribute to theory and knowledge development (Morse 1991) . It is also intended to capture a more 'holistic and contextual portrayal' (Jick 1979 ) of the effectiveness of the program.
All of the qualitative data collected was entered into NVivo Software (QSR International Pty Ltd 2012). A project was set up in the NVivo computer program and interview transcripts were imported into the program along with researcher notes and observations program data, documents and literature. The semi-structured interviews were auto coded to systematically organise the answers to each interview question. Each question was matched to the process objectives or one or more of the short and medium term outcomes identified in the logic model. The semi-structured interviews were also analysed thematically, using the key themes which emerged from the data, to enable a more grounded approach. Framework analysis Spencer 1994, Ritchie, Spencer et al. 2003) was then applied to the data. Richie and Spencer, who first developed the framework approach to qualitative data analysis in the context of applied social policy research, describe the framework approach as 'a systematic process of sifting, charting and sorting material according to key issues and themes (Ritchie and Spencer 1994) . In this research it involved the development of a matrix consisting of a series of columns (containing the questions or themes) and rows (containing the interview cases). The data in each resultant cell was systematically summarised, and then reduced, in order to analyse it by case and by theme, while retaining links to the original data. As noted by Gale, this provided a systematic way for the multi-disciplinary research team to manage and map the qualitative data (Gale, Heath et al. 2013) and provided transparency in the data analysis.
The statistical analysis of quantitative data from the survey data and GAS goals utilised Excel to generate charts and descriptive statistics. As the data are ordinal, medians are reported rather than means and standard deviations. To check for systematic differences in score distributions between two or more groups of respondents, non-parametric tests (MannWhitney U and Kruskal-Wallis) were conducted using SPSS. These tests do not assume data are normally distributed and test the null hypothesis that distributions of responses are the same across two or more categories of a grouping variable. Non-parametric (Spearman) correlations were also calculated, as these are appropriate for ordinal data. Data synthesis in the Kids Together evaluation was achieved by bringing together the results of each component of data analysis around the process, outcomes and impact objectives in order to address each of the evaluation questions in a meaningful way; this was done for both the qualitative and the survey data.
Findings
Implementation
Kids Together was successfully implemented as planned across 15 ECEC centres as well as in home and community settings over the 2014 school year, following a pilot conducted in one ECECC over one school term in the previous year. Overall, across the 15 centres a total of 76 children were supported by Kids Together key workers with a further 14 children receiving some form of consultation by Noah's Shoalhaven. GAS reports were completed for 61 children. Around 8% of children in the cohort were from Aboriginal and Torres Strait Islander background and another 8% were from CALD backgrounds. Home visits were conducted to 30 families, while around 70 families were provided with additional information and resources. Community outreach activities were successfully conducted in a small number of community settings. A variety of training opportunities were provided to ECEC centres using strategies such as coaching, modelling, information sharing and formal training.
Overall, parents/carers, directors, and ECEC centre staff who participated in the Kids Together reported a high degree of satisfaction with the program. Parents/carers interviewed strongly supported the need for the Kids Together program operating in an ECEC centre setting. Of the ECEC centre staff surveyed, two thirds rated their levels of overall satisfaction with the Program as 'excellent' or 'very good'. Overwhelmingly, staff members appreciated having the Kids Together key workers available in the centres. Kids Together key workers were seen as an important resource, a source of information, consultation and advice. ECEC centre staff had the opportunity to learn new approaches and develop skills. ECEC centre staff valued the Kids Together key worker's contribution to addressing specific issues to facilitate inclusion of the target children.
The experience of implementing Kids Together for the first time across 15 centres provided an opportunity for valuable lessons to be learnt, including the importance of providing good information to all stakeholders at the start of the program and the need to monitor and manage the increased workload of the Noah's Shoalhaven team delivering Kids Together across multiple ECEC centres. Over the course of the year, the workload of the Kids Together key workers became more manageable as key workers became more familiar with the model and developed ways to refine administrative and reporting processes. They also became more skilled at achieving a balance between work in the ECEC centres and in the homes and community settings. Finding better ways to manage time and allocate workload allowed for the essential components of Kids Together to be successfully delivered at the ECEC centre, at home and in the community.
Achievements
Overall positive results were recorded for all participant groups across multiple environments. The main findings summarised below highlight the outcomes for the children, parents/ carers, ECEC centre staff, Noah's Shoalhaven as well as the broader community and societal level outcomes and impacts of the model.
Outcomes for Children
As outlined in the logic model Kids Together proposed that for children to have the skills they need to function well at home, the ECEC centre and in the community, they need to be provided with sufficient opportunities to practice and achieve their goals in a range of environments relevant to each child. The short and medium term outcomes would be expected to lead to children having the skills to function well at home, the ECEC centre and in the community, and assist in their smooth transition to school for children.
The evaluation provided both quantitative and qualitative evidence to support that outcomes for children were achieved. Analysis of qualitative data indicated that children were able to build skills, specifically tailored to their individual needs, by getting multiple opportunities to practice these skills across a variety of settings. As the analysis of individual Goal Attainment Scoring (GAS) reports indicates in Term 4 a majority of children had reached or exceeded the individual goals that were set. A fuller discussion of the GAS results is provided in a separate paper. (Authors, forthcoming) 
Outcomes for Parents/Carers
Kids Together set out to assist parents/carers by providing more support, build confidence and provide opportunities to learn and practice new skills. The longer term aspiration in relation to parents/carers was to ensure they had skills to support their children through school. The evaluation process collected evidence that both short and medium term outcomes were achieved during 2014. 
I think all of the [ECECC] staff are really interested and invested in where she's gotthey go out of their way to make sensory resources and things like that, they go out of their way a bit for her, and they're learning, I feel like they're learning about sensory defensiveness, where it was probably not there earlier, if that makes sense. Parent (My son) is now able to tell them that he needs something and they've got the resources there to be able to talk to -to deal with him. (Noah's key worker) taught the centrekey teachers -on how to deal with it. Parent
Parents/carers indicated in interviews that they built knowledge and skills to support their child over the course of the year. Strategies learnt related to a variety of different areas such as: fine motor skills; language; sensory; play and wait; speech; behaviour (accidents and biting); praise and acknowledgement; limiting attention for non-compliant behaviour and for some becoming a patient parent. Parents/carers said that they found tools and strategies provided to be easy to understand and implement at both the ECEC centre and at home.
I think it has been a Godsend. It has really helped (my son) at school. It's helped his teachers know how to deal with him. (Kids Together key worker) has helped me know how to deal with him and that has just been invaluable. I think it's a great program.
Parent
Over time parents developed greater confidence to implement and regularly practice the support strategies they learnt both at home and at the ECEC centre. Kids Together also provided practical support and information to all parents/carers in relation to their child's transition to school. Parents/carers expressed more confidence in making the best decisions about their child as they transitioned to school. Additionally, parents/carers supported the expansion of Kids Together to more ECEC centres and felt that it would be helpful to offer Kids Together in primary schools.
Outcomes for Early Childhood Education Centres
Kids Together aimed to achieve sustained inclusive practice across all areas of the ECEC centre in the long term, through a series of short and medium term outcomes focused on the ECEC centre staff, the ECEC centre environment and on sustaining changes. In the short term they aimed to enhance staff knowledge around inclusive practices, improve their skills through coaching and training and increase their access to relevant information and resources.
In the medium term the model aims to increase staff skills and confidence in implementing the inclusive strategies learned; to achieve good inter-professional collaborative learning between Kids Together key workers and staff; and to improve staff relations with both children and parents/carers.
In their survey responses, ECEC centre staff members were highly positive about the levels of support they received from Kids Together key workers and their own centres, and strongly endorsed items asking about their levels of confidence, skills and access to information following the intervention. Nine out of ten respondents reported that Kids Together had led to better ways of working with children who have disabilities/additional needs.
INSERT FIGURE 2 Figure 2 shows respondents' ratings of their knowledge, skills and confidence following the implementation of the Kids Together program at their centre. Highly enthusiastic responsesthat is, ratings of 'excellent' or 'very good' -were given by more than half the staff in relation to their training, levels of confidence and access to information. Forty-two respondents (58.3%) said their skills for including children with disabilities in a mainstream early childhood setting were now 'excellent' or 'very good'. Levels of satisfaction were rated as 'excellent' or 'very good' by two thirds of respondents. However, six respondents (8.3%) rated their satisfaction as only 'fair' and a further two declined to answer this question.
Not all respondents were highly positive. Ten staff members (13.9%) rated their knowledge as only 'fair', and nine (12.5%) rated their confidence and/or opportunities to practice skills as only 'fair'. Fourteen respondents (19.4%) rated their training as 'fair' or 'poor' and thirteen respondents (18.0%) reported that their access to resources was 'fair' or 'poor'.
Both the staff survey and the qualitative data confirmed the level of knowledge acquisition which occurred as part of the Kids Together program. ECEC centre staff learned new strategies, skills and/or techniques, gained knowledge and achieved personal development, such as confidence, patience and opportunities for self-reflection.
I feel I have learnt more this year than my whole career ECEC centre deputy director
You're sharing your knowledge with somebody who has got more knowledge and then putting it all together and figuring out what's best for that child and that's why I think this works. ECEC centre staff
I had not had any specific training on working with children with additional needs, so everything that [Kids Together key worker] has given us has been invaluable. ECEC centre staff
The coaching and training provided opportunities for inter-professional collaborative learning between the Kids Together key workers and ECEC centre staff. The majority of staff members surveyed 'strongly agreed' or 'agreed' that they felt well supported by the program and almost four in five reported improved quality of interactions with children at their centres.
There was a notable increase in ECEC centre staff access to useful and relevant information and resources especially for children with additional needs connected to sensory processing disorder. This was reinforced by the availability of Kids Together key workers on a regular basis (weekly visits) to assist ECEC centre staff in accessing information and resources and to answer questions as they arose. This access to the Kids Together key workers was highly appreciated by the majority of the ECEC centres.
Results from the survey gave cause for optimism about the prospects for sustaining the program and implementing it more widely. In general, ECEC centre staff members believed the program could be sustained and acknowledged that policies and procedures were in place to support its continuation in their own centres. The vast majority said that they would like to see Kids Together continue and operate in other ECEC centres.
In the interviews, ECEC centre directors were overwhelmingly supportive of the program and shared how they had observed changes at their ECEC centres where staff had increased skills and confidence which had them taking ownership of the ongoing application.
The staff have taken ownership of that knowledge, it's just a logical progression to apply to new children, it's the existing children that are there, whether the key worker is still part of the service or not. It'd be lovely to be able to have that professional input and that continuing forever, but I mean, I think what the staff are learning is, I mean, it's a logical progression. ECEC centre director
They provided examples of how the Kids Together key worker consistently helped ECEC centre staff to understand strategies and techniques to support the children from the different therapy perspectives. The majority of ECEC centre directors believed the changes achieved during the implementation period could be sustained in their Centre over time.
Outcomes for Noah's Shoalhaven
The analysis of qualitative interviews and field notes from mid-year observations indicated that Kids Together key workers were highly successful in achieving the desired short term outcomes shown in the logic model: effective work by Kids Together key workers with children within the ECEC centre, home and community; and effective transdisciplinary team processes developed across all ECEC centres. Findings indicated that these could be expected to lead to effective peer learning between key workers in the transdisciplinary team, in the medium term.
Key workers were particularly successful in developing ways of working within the wide variety of ECEC centre cultures and different levels of ECEC centre staff skills and motivation. They felt that they had empowered ECEC centre staff, built knowledge, skills and confidence; at times they stepped back and allowed time for ECEC centre staff to reflect, adapt and take ownership of the strategies. The meaningful participation of children and families as valued members of society is a long term aspirational goal of Kids Together, a goal which is consistent with the disability reform policies within Australia. Although a full report on progress towards this outcome was beyond the scope of the evaluation primarily because it was conducted after the relatively short implementation period of 12 months, the evaluation identified many examples of short and medium term program achievement at the individual and organisational levels.
Discussion and conclusion
The evaluation documented the successful implementation of the Kids Together model by The results of the evaluation demonstrate that there was a high level of overall success across all centres; however the similarities and differences reported about the way the program worked across the 15 ECEC centres are worth noting. In general, staff members believed the program could be sustained and acknowledged that policies and procedures were in place to support its continuation in their own centres.
The results of the qualitative data provided further insight into how the program worked somewhat differently across the centres. Notably, the model worked best where there was strong leadership from the centre directors and deputy directors and where directors allocated specific staff time to working with Kids Together tasks. In the centres where, for a variety of reasons, there was not a strong staff allocation to Kids Together, staff were not always available to work alongside the Kids Together key workers and therefore potential for 'teachable moments' was somewhat reduced.
Finding the right communication strategies for each of the centres was a critical success factor. This meant not only adapting to the culture of early childhood, but also adapting to the needs and preferences of the particular centres and coming up with new methods of communication. Particularly important was the need to keep all stakeholders well informed and updated on the progress and changing needs of children. This was a challenge which was solved in a variety of innovative ways by the Kids Together key workers, including various forms of information technology, to ensure all parties were informed of developments. The success of these strategies also appeared to depend on the type of centre. The program worked best where Kids Together key workers were able to adapt communication strategies to suit the particular centre.
Conclusion
The evaluation provided evidence that the Kids Together model met the identified need for a multi-faceted key worker transdisciplinary inclusion model based within the early childhood education setting. The model filled an unmet demand for service delivery to children with disabilities/additional needs and the families who support them. The timing of the implementation was important as it came at critical point in regard to the growing awareness of inclusion through the introduction of the NDIS, greater media exposure to the issue, and an apparent increase in diagnosed cases of conditions such as autism as well as behavioural disorders. This meant that parents, carers and ECEC centres staff were all open to the program and welcomed the introduction.
Underlying its successful implementation is that the program came at no cost either to the  ECEC centre staff capacity was built through multiple training opportunities using strategies such as coaching, modelling, information sharing and formal training.
Kids Together was developed during a period of radical policy change which put pressure on existing service providers in the disability sector in Australia, demanding innovative ways of delivering services to people with disabilities. Moreover, the inclusion of children with disabilities in the early childhood education sector is also a relatively new practice within Australia, with few evaluated programs available to guide program development. The use of a logic model in this context provided the program developers and the evaluation team with a conceptual framework which facilitated a shared understanding of the relationship between available resources, activities across various domains and the extent to which desired outcomes were and could be achieved in the short, medium and long term.
The logic model helped to show how a coordinated and collaborative approached can work across multiple environments. Working with one key person supported by a team of experienced healthcare professionals proved to be extremely valuable for ECEC centres and individual teachers. This approach also assisted parents and carers in trying to navigate the best way to support their children with disabilities and enabled children to meet their individual goals with the potential of improving their meaningful engagement in society.
Based on the results of the evaluation the future prospects for the broader implementation of the model across a wider range of settings were very positive.
Lesson Learned
There were three key lessons learned by the evaluators when reflecting on the use of the logic model. Firstly, the flexibility of the model was helpful when undertaking a realist evaluation approach and testing assumptions by evaluators with program developers and relevant stakeholders. Secondly, the logic model supported a collaborative approach in building a shared understanding throughout the evaluation process. Thirdly, the model provided a structured way of analysing and reporting on the mixed method evaluation findings.
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